
GCSE (9-1)
English Language 2.0
Getting Ready to 

Teach

Link to the event 

recording

A
1

8
7

3
  

Im
a

g
e

 ©
 A

n
n

a
 P

a
vl

o
va

 /
 A

la
m

y
S

to
ck

 V
e

ct
o

r

https://www.youtube.com/watch?v=8ATJtx3xLyM
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This is a Getting Ready to Teach course to introduce you to 

our NEW GCSE English Language 2.0

In this session, you will:

• learn about the new course and why it might be good for 

your students

• understand the assessments and the papers

• discuss teaching methods and delivery of the course

• learn how you can adapt current materials to teach the 

course

• learn about the support and guidance Pearson provides.

Aims and Objectives
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Some polls will now appear on the screen to help us get to 

know you

Please use the options buttons and the chat box to record 

your responses

Polls to get to know you
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Our Vision
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• An alternative skills-based qualification, equal in value to other 

English Language GCSEs, that can be delivered in one or two 

years.

• Real-world, applicable content providing a strong foundation 

for further academic or vocational pathways.

• Equally weighted papers of 80 marks (50%) each.

• A functional 19th-century non-fiction text element requiring no co-

teaching of literature.

• A fresh new English Language course to motivate students required 

to resit.

GCSE (9-1) English Language 2.0 ‘Lift’ for first teaching in 2021 

provides:

Plus, a full range of free support to help you get started and deliver 

the qualification with confidence.

GCSE English Language 2.0
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• More engaging, relatable texts. 

• Functional and practical – 19th-century requirement fulfilled 

using non-fiction texts. Therefore, there is no requirement to 

study 19th-century fiction and no crossover with 

Literature. Ideal for students studying GCSE English Language 

as a standalone qualification. 

• Supportive and accessible – scaffolding for writing tasks e.g., 

bullets/beginning the story.

• Great feedback from both schools and FE colleges –

something new and motivating. More enjoyable to teach and 

more engaging for learners. 

Key benefits



Overview of 
the 
qualification
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Overview of GCSE ‘Lift’

Paper 1: Non-fiction Texts

1 hr 55 50%

Paper 2: Contemporary Texts

1 hr 55 50%

Section A Reading

Two 19th c. non-fiction extracts linked by 

theme:

• one short extract with image to help 

understanding

• one longer extract

• 650 words in total

AO1, AO2, AO4

40 marks

Section A Reading

Two contemporary texts covering 20th 

and 21st c. linked by a theme: 

• one fiction text

• one literary non-fiction text

• 800-900 words in total

AO1, AO2, AO3

40 marks

Section B: Transactional Writing

Choice of two tasks: 

• one task with opening provided

• one task with supporting bullet points

AO5, AO6

40 marks

Section B Imaginative Writing

Choice of two tasks: 

• one task with opening provided

• one task with images

AO5, AO6

40 marks
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• Same requirements as exist currently in GCSE English 

Language. 

• Presenting, listening to questions and responding, and 

the use of standard English. 

• Teacher set and assessed. 

• Reported as a separate grade on the certificate.

• Grade can be transferred for re-sit students.

Spoken Language Endorsement
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Diversity and inclusion – our qualification is designed to reflect the diversity of 

the learners taking it. Texts will be chosen with an awareness of diversity, this 

includes gender, ethnicity and socioeconomic background.

Paper 1

• Paper 1 requires students to read and analyse two short 19th-century non-

fiction texts.  

• These texts will include newspaper and magazine articles and reviews, 

instructional texts, speeches, journals and reference book extracts. 

Paper 2

• Paper 2 requires students to read and analyse fiction and literary non-fiction 

from the 20th and 21st century.

• These texts will include novels, autobiographies, biographies, memoirs, 

letters, speeches and travel writing.

Text Types: Reading
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Paper 1 - Extracts
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Paper 2 Extracts 
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Our writing tasks are designed to allow all students to develop their functional, 
practical and creative writing skills through supported, accessible and engaging titles 
and topics.

Paper 1

• There is a choice of two transactional writing tasks on Paper 1.  

• One task will have the opening lines provided to allow students to understand the 
tone and audience. The second task will have supportive bullets to help students 
with content and structure.

• Text types will include: letters, articles, reports, speeches, reviews, formal emails 
or blogs. 

Paper 2

• There is a choice of two imaginative writing tasks on Paper 2. 

• One of the tasks has the opening lines provided to allow students to continue the 
piece on their own. The second task can be based on an image provided.

• The text type is not given in the question, but students can write a narrative, a 
description or a monologue.

Text Types: Writing



In Focus: 
Reading
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Assessment Objectives

AO Assessment Objective % in 

GCSE

AO1 • Identify and interpret explicit and implicit 

information and ideas.

• Select and synthesise evidence from different texts.

10

AO2 Explain, comment on and analyse how writers use 

language and structure to achieve effects and 

influence readers, using relevant subject terminology 

to support their views.

15

AO3 Compare writers’ ideas and perspectives, as well as 

how these are conveyed, across two or more texts.

10

AO4 Evaluate texts critically and support this with

appropriate textual references.

15
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The first bullet of AO1 is assessed across Paper 1 and Paper 2 in the form 

of short answer questions.

Paper 1: Explicit and implicit meaning

AO1: Implicit and Explicit 
meaning
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Paper 2: Explicit and implicit meaning

AO1: Implicit and Explicit 
meaning
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How do I teach AO1: Explicit and 
Implicit meaning?

Develop reading confidence
• Use wide range of extracts to develop 

confidence in approaching unfamiliar 

material.

• Use strategies such as skim reading past 

unfamiliar words, cloze exercises, reading 

aloud.

• Start with small paragraphs and work up to 

longer extracts gradually.

• Use mini sagas and very short stories to 

give students a sense of reading 

accomplishment.

• Use linked pictures as introductions to texts.

• Use short AO1 activities as starters for each 

lesson.  AO1 – Identify four things which 
make the man appear powerful. 
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AO2 is assessed across both papers.  

In Paper 1, students are asked to focus on the writer’s use of language

AO2: Language and Structure 
Analysis
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In paper 2, students are asked to focus on the writer’s use of language as well as 
Language AND Structure.

AO2: Language and Structure 
Analysis
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Students should be encouraged to use subject terminology – it doesn’t have to be 

too complex!  The key is making sure they don’t just ‘feature spot’ and link it back to 

the focus of the question.

What is ‘Subject Terminology?’
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Develop language analysis skills

• Start by ‘reading’ images rather 

than texts.

• Introduce key idea of inference 

using very short extracts and 

linked/contrasting images.

• Introduce key idea of connotations 

to encourage word level analysis.

• Develop key terminology via 

extracts and begin to create 

repertoire of terms to use when 

analysing language. 

• Model embedding of short, relevant 

quotations.

• Introduce and model what/how/why 

technique to build up ideas for 

answers.

How do I teach AO2: Writers’ use 
of Language?

Even today, I can still feel the fear.  That will never leave 
me.  Rejection is a silent terror.  Guilt has the consistency 
of superglue.  When you lie, if you have a modicum of 

decency, you have to convince yourself you have a 
justification for doing so.  Speaking to others who have 
come out, I’ve been amazed by how many of us created a 
parallel world, dark and forbidding.  It evolves in your 
imagination as an evil, dangerous place.  It is homophobic.  
You construct an imaginary world in which you are an 
outcast, where your family will refuse to accept you for 
who you are.  The horror of such a prospect gives you the 
reason to lie.

How does the writer use language to present his 
feelings?

Feeling How? Why

Fear

Guilt

Subterfuge
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Develop structure analysis skills:

• Introduce structure analysis through 

simple activities such as sequencing 

a series of images, sequencing 

jumbled paragraphs, etc.

• Introduce key structural techniques 

such as contrasts, repetition, 

openings/endings, narrative 

perspective.

• Develop students’ confidence with 

sentence forms using practical 

modelling i.e., changing three short 

sentences to one long or vice versa.  

• Continue to develop what/how/why 

skills.

• Exemplify and model the writing of 

formal analytical paragraphs.

How do I teach AO2: Writers’ use 
of Structure?
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AO4 is assessed in Paper 1 ONLY. Therefore, you can focus your teaching of AO4 
on 19th-century non-fiction.  

Students are encouraged to develop critical thinking skills and be able to justify their 
views on the text with evidence from the text.

AO4: Evaluate
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The key to success in AO4 is that students need to:

• focus on ‘how well’, not ‘how’

• use evaluative language and offer an opinion or judgement

• focus on ideas, opinions, themes or intentions within the text.

REMEMBER: students do not always have to 100% agree that 

the writer was successful in putting across the purpose of the 

text. 

However, they must use evidence and evaluative language to 

justify their reasons.

What is ‘Evaluate’?
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How is it marked?
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Develop evaluation skills [focus on short 

evaluative questions]:

• start by evaluating pairs of pictures using 

questions such as, ‘which is the most...’ 

‘which would be most suitable for...’ ‘which 

do you prefer’ and ask for a reason WHY

• expand use of picture evaluation by asking 

students to select three 

features/items/positives/functions etc.

• model reason/example techniques to help 

students gather ideas for answers. 

Develop evaluative skills [focus on longer 

‘agree’ style evaluative questions]:

• introduce ‘how far do you agree’ style of 

evaluation by using short texts and creating 

several agree/disagree statements for 

students to consider

• introduce model paragraphs to exemplify 

evaluative writing

• model planning and writing longer 

evaluative answers.

How do I teach AO4: Evaluate?
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The DfE GCSE Subject Content require students to be able to look across two texts. It is 
assessed in two different places. 

• AO1 asks students to ‘select and synthesise’

• AO3 asks students to ‘compare’

Both of these skills are assessed in Paper 2 asking students to synthesise and compare two 
‘modern’ texts which are linked by a theme.

Looking across two texts: 
AO1 and AO3
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• Q5 asks students to synthesise material from the two 

texts: the question will always ask for three distinct points 

of similarity between concrete ideas, such as people or 

places

• Q6 asks students to compare material from the two texts: 

the question is always about the ideas and perspectives in 

the texts – which could be similarities and differences

What is the difference between 
Synthesis and Comparison?
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Introduce synthesis and 

comparison [with focus on AO1 

summary]

• Introduce comparison skills using 

images.

• Model writing a perfect summary 

paragraph using images.

• Introduce short extracts and ask 

for three similarities.

• Use timed activities to develop 

student confidence.

• Use ‘what is missing’ starters to 

focus students’ on the 

requirements of the mark scheme.  

• If students are ready, develop 

summary skills into comparison 

and explain the difference between 

the question requirements. 

How do I teach AO1: Synthesis?
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Develop comparative skills [AO3]

• Introduce comparison using 

images.

• Model writing a comparative 

paragraph using images.

• Introduce exam questions and 

plan/answer under timed 

conditions.

How do I teach AO3: 
Comparison?
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• Now we have discussed the reading requirements for the 

course, let’s take a 5 minute break before we move onto 

writing.

• If you have any further questions or would like to discuss 

something we have talked about, please use the chat 

boxes

Discussion and break
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Assessment Objectives

AO Assessment Objective % in 

GCSE

AO5 Communicate clearly, effectively and 

imaginatively, selecting and adapting tone, 

style and register for different purposes and 

audiences

Organise information and ideas, using 

structural and grammatical features to support 

coherence and cohesion of texts

30

AO6 Candidates must use a range of vocabulary 

and sentence structures for clarity, purpose and 

effect, with accurate spelling and punctuation

20
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Writing: Paper 1

In Paper 1, students are required to create ONE piece of transactional writing.  The topic of the 
transactional writing will be linked to the themes of the 19th-century non-fiction texts.  
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A planning space, to 

encourage students to plan 

their writing response

Response opening, to get 

learners started
Supportive scaffolding

Paper 1 - Writing
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Paper 1 Writing skills AO5/6

Develop planning skills

• Unlock and annotate a wide variety 

of questions to develop ideas about 

audience and purpose.

• Model how to develop ideas using 

question bullets or 

what/why/where/when techniques.

• Model planning techniques, paying 

particular attention to 

openings/conclusions.

Writing skills AO6 

Write a paragraph during every lesson 

to focus on a different AO6 element to 

develop students’ ability to use:

• a variety of sentence structures

• a variety of punctuation

• advanced vocabulary – encourage 

‘mining’ of reading material.

How do I teach AO5 and AO6: 
Transactional Writing?

Adding an idea:

In addition,

Additionally,

Also,

Explaining an 

idea:

As a result

because

Introducing an 

example:

For example

For instance

Comparing or    

contrasting 

ideas:

Likewise                  

However,

On the other 

hand,

Although,

Emphasising 

important 

ideas:

Significantly,

Most 

importantly,

Especially,

In particular,

Ordering ideas:

Finally,

Firstly,

Secondly,

In conclusion
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Paper 2 writing questions

In Paper 2, students are required to create ONE piece of imaginative writing.  

The topic of the imaginative writing will be linked to the themes of the texts
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Paper 2 Writing Skills AO5/6

Develop planning skills

• Model how to generate ideas from a 

variety of stimuli [use text extracts 

from reading lessons as 

springboard], for instance using 

what/where/when/why or zoom 

in/out techniques.

• Introduce a simple three-part 

structure for planning – beginning, 

middle, end.  

• Model planning for engaging 

openings/endings using exemplars.

Writing skills AO6 

Write a paragraph during every lesson 

to focus on a different AO6 element to 

develop students’ ability to use:

• a variety of sentence structures

• a variety of punctuation

• advanced vocabulary – encourage 

‘mining’ of reading material

• appropriate figurative language.

How do I teach AO5 and AO6: 
Imaginative Writing?
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• So that is the outline of the course – hopefully you can 

now see how the skills are assessed and how you might 

address them in the classroom.

• Before we move on, is there anything you would like to 

discuss further about reading and writing skills?

• Do you have any hints and tips or good ideas that have 

worked well in the classroom?  

• Please share any ideas or comments in the group chat.

Discussion and questions



Moving to ‘Lift’: 
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New GCSE vs existing GCSE

SIMILARITIES DIFFERENCES

• Equally weighted papers 

[AQA]

• Same Assessment 

Objectives

• Same worth as a qualification

• Writing tasks very similar

• Still 19th- 20th-, 21st-century 

texts

• Equally weighted papers 

[Edexcel]

• Text types more engaging, more 

straight-forward

• Broader range of marks

• Evaluation broken down into 

smaller tariff questions

• Evaluation all on one paper

• More support for writing questions

There are mapping documents in your pack to help you see the key 

differences between the qualifications.
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Planning the new course

Term Reading Writing Spoken Language

Autumn AO1, AO2, AO4

Develop skills in:

i) reading confidence

ii) language analysis 

iii) evaluation

AO5, AO6

Develop skills in

i) planning

ii)sentence structures, punctuation, vocabulary and 

figurative language

Spoken language 

preparation is an 

excellent area from 

which to set independent 

research/presentation 

projects, for instance 

students can find 

extracts on a topic of 

interest and present 

them to the class, 

responding to questions.  

Spring AO1, AO2, AO3, AO4 

Begin to write responses under timed 

conditions

Continue to develop skills in:

i) reading confidence

ii) language analysis 

iii) evaluation

start to include:

i) structure analysis

ii) ‘agree’ style evaluative questions

iii) synthesis

iv)comparison

AO5, AO6

Begin to write responses under timed conditions

Develop skills in

i) planning – modelling answers, openings and 

conclusions

ii)sentence structures, punctuation, vocabulary and 

figurative language/rhetorical techniques

Summer Revision of all AO1, AO2 and AO4 

and consolidation of AO3

Focus on:

i)Key terminology

ii)Model answers and phrase bank

iii)Understanding exam requirements

iv)One lesson per exam paper

v) Timed activities

AO5, AO6

Develop skills in:

i) planning under timed conditions

ii) development of ideas

iii) practise proofreading

iv) mock exams and questions

Complete spoken 

language endorsement 

assessments if not already 

covered.
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Resources and support for 
centres

Also coming soon – a second set of sample papers for use in the 

classroom and exemplars.
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Where can I find the resources?
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Your Subject Advisor

Clare Haviland

0333 016 4120

teachingenglish@pearson.com

Twitter: @PearsonTeachEng

Email or live chat

Visit our English community groups

You can sign up for Clare’s e-updates by completing this online form

Facebook page

mailto:teachingenglish@pearson.com
https://support.pearson.com/uk/s/qualification-contactus
https://support.pearson.com/uk/s/group/0F90N000000kGdDSAU/english-general
https://qualifications.pearson.com/en/forms/subject-advisor-updates-for-teachers-and-tutors.html
https://www.facebook.com/pearsonedexcelenglish/
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• There is an FAQ document your pack but please do ask 

us any questions before you leave today.

• Make sure you have completed our online Intention to 

Offer form so we can keep you updated on ongoing 

support. 

• Thank you for attending today and we hope you have 

found the session useful.

And finally…

https://qualifications.pearson.com/en/forms/gcse-english-language-lift.html


Thank you


